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Introduction

The world is today aiming to achieve sustainable development goals (SDGs) in the
time frame of 2015 to 2030. The need to move beyond conventional thinking about
“developed” and “developing” countries and for people around the world to walk
hand in hand towards the future has been reconfirmed. A 1987 UN report1deﬂnes
“sustainable development” as “development that meets the needs of the present
without compromising the ability of future generations to meet their own needs”.
So, what can we do right now to create a sustainable future? In trying to answer
this question, it is important to think not only about the distant future of our great
planet, but also to deeply explore the immediate issues faced by human communi-
ties from the broad perspective of sustainability, in order to find clues to their
solution. The driving force behind this effort and the key to its success are the
young people of the world -our future leaders who will promote dialogue between
different generations. It is from this vision that our Youth-led Sustainable Communi-
ty Development (hereinafter “Youth Project”) initiative began.

This booklet is a record of the activities of some of the young people who have
worked together with ACCU to create more sustainable communities in Asian
countries, based on a shared vision. As responsible members of their communi-
ties, they have confronted local issues, and through an awareness of the inherent
risks and threats to sustainability, they have collaborated with fellow young people
and a variety of other local stakeholders to take positive action. This is their
community-based learning experiences with strong ownership. The cumulative
effect of such efforts is transforming individuals and communities towards greater
sustainability.

We hope that this booklet inspires everyone engaged in local community develop- 0

ment initiatives around the world, and that it also serves as a message of support I O T h € S t or y o f P a k 1S t an
for all those who are facing diverse challenges and working towards the common

goal of a sustainable future.

Last but not least, we wish to express our heartfelt gratitude to all the people who
have helped us in various ways, from the launch of this project up until today, as
well as to all the young people who have driven local initiatives forward and the
NGO staff who have supported them.

In this section, we offer an introduction to a
local NGO, Sanjh Preet Organization,
which has played a central role in the
implementation of our Youth Project in
Pakistan, and relate stories of some of the
young people and local areas transformed
through the encounter with this project.

The Asia-Pacific Cultural Centre for UNESCO (ACCU)

1 United Nations. (1987). Report of the World Commission on Environment and Development: Our Common Future.




In 2014, when ACCU was starting the
Youth-led Sustainable Community Develop-
ment Project, it chose Pakistan as the site for
its piloting. Pakistan’s history as an indepen-
dent state is relatively short, dating back only
to the independence and partition of British
India in 1947. After a number of political
changes through the years, the country
officially became the Islamic Republic of
Pakistan in1973.

Pakistan is young not only as a nation.
According to statistics published by the
United Nations Development Programme
(UNDP), 64% of the population is under age
30, and one in four Pakistanis is a member of
the “youth generation”, aged 15 to 29. The
country has more young people today than
at any time in its 60-year history. Pakistan’s
youthfulness presents a huge challenge in
terms of development issues like ensuring
access to basic education and narrowing the
gender gap, but at the same time represents
an enormous potential.

ACCU’s local partner in the implementation
of this project was Sanjh Preet Organization
(hereinafter “Sanjh Preet”). Sanjh Preet is an
NGO based in Lahore in the province of
Punjab in Pakistan. Founded in 1996, the
organization aims at promoting social
harmony, peace, and social welfare, without
getting caught up in politics or religion,
mainly focusing on development projects in
child protection, WASH (water, sanitation
and health), health education and emergency
relief.

Below, in the format of an interview with its
representative Pervaiz Akhtar, we present
the transitions the Youth Project went
through since its initiation.

Youth Project x Sanjh Preet Organization

Pakistan,a youthful

What are the most important
\ A ' goals of Sanjh Preet?

Our philosophy is to help create a society in which
people can live a high-quality, independent life, with
tolerance and respect for each other, and in which
everyone is able to exercise their rights equally. To do
this, we are trying to empower localities where govern-
ment services do not reach and to get local people to
engage proactively in the process of development. We
are also applying a cross-disciplinary approach to try
and effect positive changes in the lives of people facing
various social problems. Our approach is based both on
international frameworks and national priorities, as well
as on local needs, and we focus particularly on children,
youth, and women in marginalized communities.

Why do you focus so strongly
A ' on young people?

Since it was set up in 1996, Sanjh Preet has carried out
projects in many different parts of Pakistan, relating to
education, health, and emergency disaster measures.
Through this experience, we realized the importance of
encouraging young people to participate independently.
The younger generations make up more than 60% of
Pakistan’s total population. As such an important part of
society, they need to put their energy and infinite
potential to good use and actively engage with their
communities for the development of the nation. Similarly,
the participation of young people in local development
can bring about continual and constructive changes to
communities. For all these reasons, we put young
people at the heart of nearly all Sanjh Preet projects, in
order to obtain results that are locally rooted.

Please tell us how the Youth
Project in Pakistan has evolved.

and vibrant country

The Youth Project began in 2014 as a pilot programme
in two villages in Nankana Sahib District, where we
have a regional office. In implementing the project, we
saw young people working very actively on various
local and constructive activities. For example, youth

groups identified village-level problems by themselves,

formulated a rural development plan, and then
initiated actions to solve those problems using
participatory methods. Following the success of the
pilot programme, the Youth Project was expanded to
a maximum of eight youth groups in four villages, with
each village having a male and female group
separately.

In the selection of core group members at the stage of
launching the groups, we gave importance to certain
points. Firstly, they had to have a solid means of
livelihood in the local area and agree to work as
volunteers. Secondly, they needed to have good
communication skills. We also recognized that we
needed, as much as possible, to seek participation
from different layers of the local society.

What difficulties and challenges
did you encounter?

It is always a challenge to get good results with
limited financial resources. Still, from our project
experience we can conclude that even with minimal
financial support, it is possible to achieve good
results if appropriate technical support is available. If
an organized youth group acts responsibly and with
initiatives, it can obtain support from local government
officials and prominent members of the locall
community.

Another challenge was to encourage women to
participate in the project in conservative rural areas of
Pakistan, and to make global concepts such as
education for sustainable development (ESD) and
sustainability relevant to local circumstances and
conditions.

Pervaiz Akhtar,
Sanjh Preet Organization CEO

What changes have you seen

\ &:\V[D in the youth group members
2/ and their communities?

All of them became actively involved in the development
of their communities. Most notably, while walking around
to collect data about the village to get a better under-
standing of the current situation, they became aware of
local problems they had never thought of or noticed. They
also learned that they have the power to solve many
issues and problems at the local level by themselves, just
by initiating action to address the problem. Many of the
youth group members have developed greater self-
confidence through the project.

The benefits of the Youth Project extended not just to the
members who participated directly in the activities but
also to their families and local residents. To begin, by
showing the data collected by the youth group as
evidence highlighting various problems, they were able to
make them become aware of the issues facing the
community. Just learning that groups like us exist beyond
the village was a big turning point. They could begin to
look at resources outside the village. The many educa-
tion-related activities like the school attendance-
promotion campaigns and parent meetings organized by
the youth group have also made people more interested
in educating their children. One of the biggest changes is
that people are thinking and reflecting more about the
future of the village.

What message would you like
to convey to young people?

The society we are aiming at is one in which everyone
receives education and has the opportunity for self-
realization as a developed and independent individual. If
we give young people hope and opportunity, we can
surely achieve a society of sustainable development.



( The process of implementing activities by youth groups }

Form a group
of young men
and a group of
young women
in each village

Formation of

Baseline
village
survey

Youth groups
conduct
baseline village

Develop village
development
plans in target
villages

1
Implementation
of plans

Conduct meetings,
awareness campaigns,
events and training

Take actions to
achieve goals,

based on the Showcase

Achievements of the youth group

Achieved 100 % enrolment of children in
primary schools (between ages 4-9) in the
three target villages.

More than 5,000 trees were planted for the
safety of the environment.

Three community-based elementary schools
for girls (ages 10-19) were established in
the target three villages, and 90 girls
completed the programme.

20 potential entrepreneurs were linked up with
interest-free loans, and they started small
businesses.

learning steps

learning

survey The youth groups mobilized political represen-
tatives at the provincial level and, as a result,
a water filtration plant was installed in the

target area.

youth groups

NS

1 Learning steps: These are learning steps proposed by the Youth Project for resolving local issues. In the second edition of 2016,
incorporating futurology, there are five steps: See, Think & Plan, Act, Evaluate, and Showcase. See p.29 for details.

achievements

4—12)2was established and 37 children were
enrolled.

One community based formal secondary
school for boys and girls (ages 14-20)was
established in one village with its own resources
and 107 children were enrolled.

The sanitation system and roads of two
villages were improved through government
schemes.

One non-formal primary school for girls (ages 8

W N

The youth groups worked on advocacy to

‘I O increase knowledge and awareness on
nutrition, maternal and child care, health and
sanitation, early marriage, birth registration, etc.

5 Skills training provided to 40 girls/women.

l

2 Pakistan’s public education system consists of primary education (5 years), lower secondary education (3 years), secondary education (2
years), upper secondary education (2 years) and higher education. Although primary to secondary education levels are prescribed as
compulsory, the opportunities for girls to advance in their schooling are very limited. The reason behind this lies in the fact that although
schooling is segregated by gender, there is a large discrepancy between the number of schools for boys and for girls. Additionally, schools
operated by local communities may differ from the public education system in terms of school commencement age and number of years of

4 Campaigning to promote
education in the village

schooling.
PAKISTAN
Population (millions) 197.02 Name Sanjh Preet Organization
Land surface area (sq.km) (thousands) 796.1 Location 57 J-2 Johan Town Lahore, Punjab, Pakistan
Peshawar Life expectancy at birth (years) 66.6 Contact +92 42 35301657 info@sanjhpreet.org
ISICahT,:ad Expected years of schooling (years) 8.6 URL http://www.sanjhpreet.org
° Lahore .
o Quetta Okars Mean years of schooling (years) 5.2 Areas of work Human rights,tiducglti?:, emerg{fpcyfisaster
- Gross national income(GNI)per capi 5311 response, youtn and citizen participation
e
Source : World Bank. Country Profile. https://data.worldbank.org/ (Accessed April 2019) / UNDP. (2018). Human Development Reports 2018.
Hyderabad
» Nankana Sahib District is located 75 km west of Lahore, the capital city of Punjabi Province. Its population

°
; _KaraCh' is about 1.36 million (250,000 in cities, 1.11 million in rural areas)® Almost 99% of inhabitants speak Urdu
— '1,;:,”” Nankana Sahlb District and Punjabi. The main industry is agriculture. It is famous worldwide as the birthplace of Guru Nanak, the
founder of Sikhism. In rural areas there are few educational or work opportunities, and young people,

150 km @ OCHA

RI, UNC especially women, tend to be denied participation or ignored in local development and decision-making.

3 Pakistan Bureau of Statistics, Government of Pakistan. Population Census 2017. (Accessed January 2018) http://www.pbscensus.gov.pk/

A Mapping out the future of a sustainable village



Women who challenge social norms

Days of educational deprivation

Um-i-Kalsoom lives in the village of Dhoni, roughly 135
km from the provincial capital Lahore. This medium-
sized village of 135 households and 850 people
subsists mainly by agriculture. Kalsoom'’s parents
worked as peasant farmers. She grew up with three
brothers and two sisters. At the age of nine, she was
engaged to a man chosen by her parents. This is a
case of so-called contract marriage without legal basis.
From the time of the engagement until she married her
fiancé at the age of 17, Kalsoom lived at home with her
parents.

“My chosen partner was unable to read or write. My
father was afraid that | might refuse to marry an illiterate
person if | went to school and got an education, so |
was not allowed to continue school. | was deprived of
the opportunity of an education.”

Her married life did not last long, however. After just
one year or so, she was divorced and she returned to
her parents’ home. There she attended the community
learning centre in town to learn sewing skills, which to
this day have provided her with an important means of
livelihood.

“My father very much wanted me to be in a position in
which | would not have to rely on my brothers and

Kalsoom (31)

sisters after his death. In part because of my previous
marriage experience, | also asked my father to let me
get married as | thought best next time.”

Her father respected Kalsoom'’s desire and 11 years
after returning to her parents, she remarried. She was
28 years old. Her new partner, who has obtained a
matriculation certificate (or matric, equivalent to the
completion of secondary education), runs a business
in Dhoni. As of 2018, she enjoys a peaceful life,
feeling blessed to have a daughter and two sons.

Hardship turns to hope

“Saima woke us up from a long sleep.”

These are the words of Kalsoom as she recalls how
she first met with Saima Zarin of Sanjh Preet. Saima is
a female staff member based in Nankana Sahib
District. She has been an inspiration for many young
people, especially women. For Kalsoom, the encoun-
ter with Saima led her to a 180-degree change in her
values about life. It was the encouragement of Saima
that pushed Kalsoom into participating in the Youth
Project.

Thinking about the various problems of the village as
a member of the youth group gave Kalsoom the
opportunity to see her own life experiences more
objectively as difficulties facing society as a whole. To
eliminate early marriage and educational deprivation
imposed on women, she has been actively working on
initiatives, despite occasionally finding it difficult to
cope with the lack of understanding surrounding her.
At first, her husband was critical, feeling that it was
inappropriate for a woman to work so actively outside
the home. Apparently, he heard about his wife's
activities from the people of the village, and actually
opposed her, but Kalsoom’s determination only
strengthened.

“| explained what we were doing to my husband
gently and respectfully. I'm different to how | used to
be, because | am not alone now.”

Kalsoom has now been working together with 14 other
women for four years to try and change the village.

i Dhoni village |

We're not alone

Rehana Magbool who leads the youth group
together with Kalsoom lives in a village nearly 7 km
from Dhoni. The youngest of eight sisters, she has
earned a master’s degree in Urdu and education.
Since a year before the Youth Project began in
Dhoni, she has been working as a teacher at a
non-formal school in the village. Despite her level of
social standing and education, it is difficult for her to
travel freely between villages, so her father helps her
to commute each day. In fact, Rehana’s father is a
collaborative and reliable presence in her projects.
As a former civil servant, the words of her father are
said to have a persuasive impact on the locals.

The family situations of the children who attend
non-formal schools are complex. Many of the
students are from peasant families. Since they need
to help their parents during the day, they cannot
attend school every day. In light of this, an important
key to ensuring that the children have the opportuni-
ty to learn is to maintain continual contact and
influence on the parents. As it happens, Kalsoom
and Rehana first met when Rehana was encourag-
ing Kalsoom to send her daughter to school. To this
day, Kalsoom’s daughter remains one of Rehana'’s
most valued students.

It was around the same time that the Youth Project
came to Dhoni. Since then, the two have built a
relationship of trust, both as teacher and parent, and
as comrades in the struggle to carve out a better
future for the village.

On being asked how they feel about each other,
their expressions soften as they reply.

“Kalsoom is always there for me when | need
support. Wherever | am, she extends her hand to
me. She is a lovely woman.”

“Rehana is my daughter’s teacher, but at the same
time she is like a sister to me. | respect her as a
woman and | trust her deeply.”

Rehana (24)

Dealing with social norms

In the rural parts of Pakistan, it is definitely not easy for
women to gather and work together outside of the home.
When the two started the group, they solicited four to five
members, mainly people involved in the non-formal
school where Rehana taught. Even for this, it took quite a
long time to gain the understanding of the people around
them. It is not only the husbands, fathers, brothers, and
other male relatives that tend to resist the idea of women
being active outside the home. In rural Pakistan, the
conservative idea that women do not need an education
and that they should always stay at home is still deeply
rooted. The women of the group faced these social
norms with great single-mindedness. They tenaciously
explained that their activities were aimed at the develop-
ment of the whole community, and that participation of
the women in the group was in itself a valuable thing.
Gradually, they succeeded in obtaining the approval of
the people around them. Finally, within the first year, the
number of members reached 18, and although several
withdrew due to various circumstances, 14 women have
continued to participate to this day.

Kalsoom’s group has already implemented numerous
activities. Its most notable and greatest achievement has
been raising the primary school participation rate of the
village’s girls to 100%, by patiently encouraging families
to send their girls to school. For Pakistan as a whole,
only 88% of girls attend primary school, and the figure is
still lower in more conservative rural areas. In addition,
the group adopted microfinance as a means to help
women gain more independence. Each member of the
group has made use of this system. Kalsoom herself
purchased a sewing machine. There is a feeling that the
extension of this circle of support beyond the group to
other locals and the subsequent empowerment of
women is helping to improve the living environment of
the whole village.



“The greatest joy | felt was definitely when we succeed-
ed in getting all the village girls to attend primary
school. It was also great to be able to reach out to local
people in need of help. To begin with, | decided to
participate in the group because | felt that the people
of Dhoni were not interested enough in their lives. As
we continued our activities in the village over the years,
other female members gradually became more
self-confident and less hesitant about expressing their
opinions in public.”

Like this, Rehana has also experienced changes in
herself through her participation in the project. She
seems to have realized directly that learning is much
more than the transmission of knowledge; it only
becomes meaningful through practice and action.

“When | started to participate in the project, | changed
the way | teach. Previously | would conduct one-way
lessons from teacher to child using textbooks, but now
| also incorporate activities that involve physical
movement during the class. Even children who tended
to be frequently absent from school are now studying

happily.”

Pushing open the “heavy door”
of the village

The female group of Dhoni village is called the “Arooj

Youth Group”. In Pakistan, the word “arooj” means
development, pinnacle, or climax. The name was
chosen as a message, to the effect that the women of
the group wished to work together with the women of
the village to strive for greater heights. Sure enough, the
journey to date has not always been a smooth one.

For both Kalsoom and Rehana, their most precious
experience was their participation in the international
symposium organized by ACCU and Sanjh Preet in
2014 in Lahore, the provincial capital. Together with
women from other villages, the two had the opportunity
to announce the results of their initiatives at the event,
which was attended by approximately 100 people,

including news organizations and government
officials. This experience gave the women
increased confidence, and the Arooj Youth Group
became a major force behind the promotion of even
more activities in the village.

On the other hand, however, the youth group was
looked upon critically by their families and the
village as a whole, especially when the women left
the village for their visit to the city. Some villagers
went as far as to scare the women, suggesting they
might be kidnapped in Lahore and never return to
the village. Rehana talked about her state of mind at
that time.

“We even thought it might be better not going to the
symposium, in part because of the envy of other
villagers and the backlash from member families.
But we realized something. If we gave up on going
to the symposium, no one would be able to take
advantage of the opportunity. We felt sure that if we
took another step forward, other women could follow
in our footsteps. We felt that we had to open the
door.”

After returning home from Lahore, it took half a year
for things to calm down, for villagers to stop making
disparaging remarks to the women. Rehana sums
up her revelation with the following comment she
made in a past interview :

“I learned how to make myself happy - that is, by
making all the people in the village happy, | become
happy. If all the villagers were happy, the village would
become rich. What goes around comes around.”

The passion the women in the Arooj Youth Group pour
into their efforts will surely continue to enrich the village.
Despite the antagonism they sometimes face, the
women remain hopeful and continue working with
conviction. Their courage is helping to create a brighter
future for the next generation.

1
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A passion for education,
from father to child

Kot Thakray is a relatively large village about 115 km from
Lahore. It is home to approximately 3,000 people, living in
430 households. There is no public elementary school,
and only one non-formal school. Hamad Liagat, who leads
the village’s male youth group, works as a volunteer
teacher at the school. With his calm appearance, he is an
unlikely looking activist. He strongly believes that
improving education can change the future of the village.
It is a belief he inherited from his father.

Hamad grew up with two brothers and four sisters in the
village of Kot Nehal Singh, in Nankana Sahib: the same

district as Kot Thakray. Although his parents were illiterate,

they were very attentive to their children’s education.
When their eldest son, Hamad, reached school age, they
donated some of their land to the local government for the
establishment of a school. They did the same thing for
their eldest daughter. Therefore there are two schools in
the village of Kot Nehal Singh today: one for boys and one
for girls.

“My father firmly believed in the importance of education,
despite the fact that he had never received one himself.
He was a very farsighted person. The school strived to
create an environment that was as attractive as possible
for children, for example by providing lunch each day.”

The students’ perfor-
mances at the school
established by Hamad'’s
father were so good that
the school became
famous throughout the
district for its excellence.
Hamad himself respond-
ed positively to his
father’s wishes and
pursued studying. He
specialized in physics at
a university in Lahore,
becoming the first person
in the village to earn a

Hamad (33)

bachelor’'s degree. He then went on to earn master’s
degrees in science and economics. After graduating,
he put his academic qualifications to use, working as a
marketing manager in Lahore for several years, until his
father fell ill.

“My father wanted me to pursue something related to
education someday. As someone who had sufficient
land, he probably felt that education was his mission.”

After his father passed away in 2011, Hamad went with
his family to live in his current village of Kot Thakray,
where he began to work at promoting education. While
continuing to earn his livelihood from agriculture, he
works as a volunteer teacher at the non-formal school
established on the land that he donated.

future of a village

K o‘t‘ Th

Community development starts
with realization

It was in 2014 that the village of Kot Thakray started
participating in our project. Hamad, who was already
very popular as an educator in the village, supported
the objectives of the project and immediately decided
to take part.

“At first, | had a lot of trouble gathering members and
putting together projects from scratch. Before long, the
problems were resolved, however, thanks to the
goodwill and trust | inherited from my father and the
fact that | myself had built up a relatively strong
foundation in the field of education.”

In the Youth Project, the young people gather various
kinds of information about the local community on their
own, so they start their activity by assessing the current
state of affairs. The government collects and publishes
very little data. In many cases, group members literally
go door to door to directly listen to the villagers, so they
can gather a substantial amount of information.

“Until we actually started our activities and collected
various kinds of data to understand the state of the
village, not even us, the group members, could have
realized how serious the problems of education and
sanitation were in the village. Data collection was a big
challenge, but because we did this, the people of the
village were willing to listen to our words and we were
able to receive support from local people outside the
group.”

The data collected by the youth groups is very diverse,
covering family composition, income, occupation, child
labour, health conditions, and access to household water
supply. As Hamad said, presenting objective data to
people helped them to win local people’s understanding
and trust and obtain actual financial assistance. When
Hamad and his group noticed a very high incidence of
hepatitis amongst locals, for example, they requested
that the local government investigate further and improve
the quality of the village’'s water sources. As a result of
this initiative, a water purification system was installed in
the village. This has successfully prevented the spread
not just of hepatitis, but also of other infectious diseases
such as cholera and typhoid. This is a good example of
evidence-based community development.

13
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A bridge connecting
the people of a community

The name of the group led by Hamad is Shaheen Youth
Group. In the local language, “shaheen” means eagle,
which symbolizes the desire to fly high. The word is also
often used to refer to young people in Pakistan. The
group members come from a variety of family environ-
ments, educational backgrounds, and their thinking is
also diverse. Yet, few of these young people have left the
group, except for those that had to leave the village for
employment or other circumstances. Even now, after five
years, 90% of the original members of the youth group
are still participating in activities.

“We share the same community, the village of Kot
Thakray, and we work together to create a brighter future.
Each member comes from a completely different
background, but working together is not so difficult,” says
Hamad.

The group’s activities are undertaken by the 15 principal
members, but 40 other young people collaborate. To
facilitate the sharing of information, one person from each
street of the village participates as a main member. This
provides a mechanism for communicating decisions.
Another feature of the group is that they form sub-
committees within the group to facilitate deeper discus-
sions on specific problems. Perhaps because this
organizational strategy is effective, the existence of the
Shaheen Youth Group is beginning to have a positive
impact on community connections even beyond the
framework of project activities. As an example, when
trouble arises between people in the village, the Shaheen
group is often asked to intervene as a mediator.

“In the old days, when conflict arose between villagers,
people would rush straight to the police station, but now
our group is often called in for arbitration. When this
happens, we begin by sitting with the parties in dispute
and encouraging dialogue. At other times, we might offer
to investigate the root of the problem as a third party and
propose a solution.”

We can see that the youth group is not only resolving
specific issues, but is also bringing about changes in the
village itself.

Moving ahead with
a desire for education

There is also a female group in Kot Thakray village
called the Ujala Youth Group. The group is headed by

Hamad'’s wife, Naseem Liagat. The two wed in 2006,
when Hamad'’s parents were still in good health. Until
the day of their wedding, the two had never once set
eyes on each other, yet they shared the same passion
for education.

Naseem was the first woman in Kot Thakray to earn a
bachelor’s degree. Currently she works during the day
as a teacher in a non-formal educational facility for girls
and after school hours as a volunteer teacher for adult
women.

The Ujala group is particularly focused on initiatives
connected with women, such as promoting women’s
education and public health awareness.

“| think that women’s education is very important if we
want to improve the village. In many cases, however,
men do not allow their daughters to go out of the home.
So our group makes numerous visits to try and
influence them. The key to success is to speak with
love and respect. Even people who initially look at us
suspiciously gradually come to understand us, as the
group gently and repeatedly explains our purpose.”

The Ujala Youth Group’s
persistence has been
fruitful, as Kot Thakray
achieved a 100%
primary school
participation rate,
including girls. The
name “ujala” means
light. It was chosen with
the wish that the group’s
activities can serve as a
shining light for other
women in the village.

1 M_r;u}f
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Creating a better future for
the world from Kot Thakray

‘I am a very happy person. | am so blessed to have a
partner who | can share ideas and passion for education
with and work together for the benefit of the village. At
home my wife and | often talk about the activities of our
youth groups. Sometimes she gives me advice.”

The words of Hamad indicate the sense of respect he
has for his partner, both as beloved wife and good
comrade. Still today, the disparity between men and
women casts a long shadow over the whole of Pakistani
society, so the example of Hamad and his wife rep-
resents a genuine gleam of hope.

The two youth groups led by the husband and wife are
already looking ahead to the next step. Their persistent
efforts to persuade families proved beneficial, and the
goal of 100% participation in primary education for Kot
Thakray has already been met. The groups continue to
support and encourage families in order to enable
children to complete their primary schooling. The next
goal is to establish a non-formal educational facility for
children between the ages of 10 and 13, so that children
who graduate from primary school can go on to further
study and respond to their parents’ hopes.

“| think the most important thing is awareness. | believe
that Pakistan can become the most wonderful country in

the world, if large numbers of people take notice of their
personal situation and their family and community
circumstances, and if they initiate action to improve all
these.”

This is a powerful message to us from Hamad.




The joy of learning for all children

Eager to learn

Najma Bibi grew up in Chah Wahab, a village some 140
km from Lahore, with four sisters and two brothers. Her
mother is a housewife, her father a driver for a private
company. In this small village of just 300 people from 60
households, there is no elementary school, literacy
centre, hospital, or other kinds of public facilities. For five
years from 2003 to 2007, when another NGO ran a
non-formal education support project in Chah Wahab,
Najma’s father served as an education representative.
This initiative enabled Najma, who was just five years old
at the time, to receive five years of schooling.

“My educated father was understanding about his
daughter going to school. | also had an uncle who was a
teacher at the school, so | was quite fortunate. Even so,
my father later told me that apart from he and my uncle,
other male relatives and neighbours were opposed, so
he was painfully aware of how difficult it was for a girl to
attend school.”

After Najma successfully completed primary education at
age 9, she worked at carpet weaving to help with the
household finances. However, her passion for learning
remained with her. Thus, at age 14, five years after
completing primary school, she resumed her studies at a
girls’ school in a neighbouring village, 1.5 km away; her
father respected her daughter’s desire to receive an
education. Najma then went on to complete her
secondary education from the Allama Igbal Open
University, a distance learning university in Pakistan.

Najma (20)

“My dream is to go on to university and continue my
studies. Learning is my life.”

| want to see all girls
receive education

In addition to her own learning, Najma has become
passionate about teaching the children of the village to
study. However, to secure enough labour for carpet
weaving, the village’s main industry, girls are often
called on to help with the work, and for this reason
parents try to prevent them from taking learning
opportunities. Saima Zarin of Sanjh
Preet, who observed the determined,
single-minded attitude of Najma said
of her as follows:

“| was inspired by her enthusiasm for
education. Since four years before |
first met her, Najma has been
gathering children from the village to
teach them how to study. Seeing
that, we decided to set up a
non-formal elementary school with
the Youth Project and invite her to
participate as a teacher.”

Now that she was working officially
as a school teacher and had Saima’s
cooperation, it was easier to

persuade families and Najma gradually gained the trust
of parents, enabling more children to attend school.

Najma is now in the position of leading the youth group
of Chah Wahab along with her uncle. Through the Youth
Project and her own personal growth, her cherished
dream of promoting high-quality education in the village
is becoming a reality.

Utilizing the power of youth for
the benefit of the community and its people

Earning trust by
implementing activities

Muhammad Azam, leader of the Dhoni Village Tiger
Group, runs a tailor shop in the village of Dhoni. When
he was six months of age he contracted polio, and for
most of his life he has relied on a three-wheeled
wheelchair to move around.

“I'had a hard time going to school in my wheelchair,
travelling 14 km a day back and forth.”

Azam encountered the Youth Project in 2014. With faith
in the Islamic belief that our actions in this world connect
us to our future existence, he always had the ambition to
perform charitable social work. So as soon as he learned
about the Youth Project, he decided to get involved.

Initially, Azam invited the young people who came to his
tailor shop to join in the activities. At first, there wasn’t
much interest, but as Azam and the group proceeded to
collect data and formulate a village development plan,
people began to show interest, and slowly the number of
members grew.

“For me, the greatest thing we’ve done so far is getting
children who were forced to work at home to attend
school, through the youth group’s drive to raise
awareness. Also, people with more severe disabilities
than mine have made use of the microfinance system we
offer to start their own businesses. | get a lot of joy
knowing that we bring happiness to people through our
activities.”

What we can do now for
the future of the village

The average age of Tiger Group members is lower
than that of any other village in the Youth Project. The
youngest member is 15 years old. The oldest member
is 26-year old Azam, the group leader. Amjad, who is
now 18, was only 14 when he started.

“If we young people do not raise our voices, who will
do anything for the future of our village?”

Many men in rural Pakistan leave their villages after
completing their studies. Amjad felt that as a student,
he could devote his youthful energy and time to the
benefit of the village. While still a teenager, he has
been selected twice as group representative and twice
as secretary, and remains actively involved.

Azam (26) Amjad (18)
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Until the youth group was started, most village

youths worked with their families in farming and were
unaccustomed to spending their spare time on
self-development or community activities. The group
has planned and implemented various campaigns and
events aimed at demonstrating the importance of
education and technology. It has also worked on
community cleanup drives, and environmental
improvement initiatives like tree-planting. These young
people have embraced responsibility for local issues
and their activities are increasingly oriented to the
future of the village.
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The Tiger Group now has a meeting place to serve as a
base. It was set up in May 2017 from the desire of all
members to have a space for planning the future of the
village. The funds were donated by Amjad and various
others, while other group members collaborated in the
renovation. Who knows what kind of sustainable future
for Dhoni will be conceived and realized from this
base?

II. Youth in Asia

In this section, we will introduce a few
examples of the youth-focused
community development initiatives of
NGOs in three Asian countries that
have partnered with ACCU under the
framework of our Youth Project.




BANGLADESH

1. Case studies from Bangladesh

The circumstances of
young people

Bangladesh is a nation located to the east of India, with a total population of about 166.4 million as of 2018. It is
the eighth most populous country in the world, and 30% of its people are aged 10 to 24! Unemployment has
become a major social problem for the young generation, and so the national government has poured a lot of
effort into job creation. The unemployment rate in recent years has been around 4% and above, and almost 30%
of the young population remains “NEETs” (not in employment, education or training).zThere is also a striking
disparity between urban and rural areas. Thus, delivering education and training opportunities for the young
generation to help them address the needs of society could be a fruitful investment towards the development and
sustainable future of the country.

Project target area

BANGLADESH

The Youth Project has been carried out mainly in the
Chandpur and Brahmanbaria districts of Chittagong
Division in southeastern Bangladesh. Literacy and
sanitation are major local issues in both districts. The
literacy rate in Chandpur is 58%, and less than 33% in
Brahmanbaria, while the seweragescoverage rates in the
two districts are just 54% and 37%, respectively. In light of Canges Dahal@
this, many of the youth group activities are directed to O
environmental issues, sanitation, and pollution, as well as Khulna
awareness of violence against women and early marriage. Barisal

Saidpur
L]

Rajshahi
L]

Dunum(

Chittagon.g
These activities take place in Multipurpose Community
Learning Centres (MCLC) called gonokendros. The MCLC o —

provides access to education for all people living in the —_— @ OCHA
region (children, men and women both young and old, the
disabled, poor, illiterate, quasi-illiterate, etc.), though
young people make up most of the beneficiaries.

1 UNPF. World Population Dashboard. https://www.unfpa.org/ (Accessed February 2019)
2 ILO. ILOSTAT. http: //www.ilo.org/ (Accessed March 2019)
3 This refers to facilities commonly found in rural areas; these are different from systems in urban centres, which include waste water and excretion facilities.

BRAC Education Programme BRAC Centre, 75 Mohakhali, Dhaka-1212, Bangladesh

About the +880 2 9881265info@brac.net Education, gender equality, community development,

organization
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health and well-being, microfinance, etc.

W Country profile of Bangladesh Population (millions) «« e eeeeeee 164.67  Land surface area (sq.km) (thousands) =+« eseeeee 147.6
Life expectancy at birth (years) - 72.8 Expected years of schooling (years) « e 1.4
Mean years of schooling (years) - 5.8 Gross national income (GNI) per capita (PPP $) 3,677

Source : World Bank. Country Profile. https://data.worldbank.org/ (Accessed April 2019) / UNDP.(2018). Human Development Report 2018.

Description of activities

The youth committee established at each MCLC acts as a system to enable local young people to
participate actively in the planning of activities. Some 30 to 50% of the youth members are women.
The committee works on campaigns to raise awareness of social and environmental issues to
promote local sustainable development. It also plans cultural activities and events. Below are some
specific examples of their initiatives.

1. Skills development training to address local issues 5. Cultural and sporting events
2. Raising awareness of social issues 6. Medical camps
3. Training related to life skills, e.g., in agriculture, 7. Operation of libraries for
information technology locals, including mobile libraries
4. Tree-planting in haors (flood lakes that appear
in and after the rainy season) to protect against landslides

CASE 1

Destruction of the natural environment was a serious problem in the
Brahmanbaria District. The youth committee therefore set up a separate
subcommittee that also includes local people who are not committee
members. Jointly, the two committees have planned and implemented
numerous educational activities aimed at environmental protection. For
example, in the haor region, two reserves were set up to protect the
migratory birds that fly through in winter from hunting. At the same time,
the youth group has conducted educational activities by creating
documentary films, holding demonstrations, and setting up venues for
discussion. All these activities have borne fruit, raising awareness of
environmental protection amongst the local people. And migratory birds
are no longer sold for food in local markets.

CASE 2

In Bangladesh, especially in rural areas, gender gap and the male-dominated nature of many traditional customs and
practices are major social problems. Early marriages and the practices of “Eve teasing” (sexual harassment of women in
public) and marriage dowries'are deeply ingrained throughout society. The reported incidence of these practices has
generally fallen, as a result of the youth committee’s efforts to promote understanding about the harm that they have
inflicted on individuals and on communities as a whole.

4 This is a payment made at the time of marriage by the bride’s family to the groom’s family. In many cases, families find it

necessary to sell land or home to meet the expected payment. In some cases, wives are subjected to violence or unilaterally
divorced as a result of dissatisfaction with the dowry.

photo credit : BRAC

BRAC (Building Resources Across Communities) is an NGO established in 1972. In terms of staff numbers, it is the largest NGO

in the world. In the Youth Project, BRAC Education Programme serves as ACCU’s local counterpart. Its programmes are focused
on children, youth, and particularly women in socially and economically disadvantaged areas. It has a strong track record in
eradicating poverty and promoting employment, environmental awareness, education, life skills, and health and sanitation.
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INDIA

2. Case studies from India

B Country profile of India  Population (millions) - 1,339.18 Land surface area (sq.km) (thousands) - 3,287.3
Life expectancy at birth (years) -~ 68.8  Expected years of schooling (years) -« eeeeeeeee 12.3
Mean years of schooling (years) 6.4  Gross national income (GNI) per capita (PPP $) -+ 6,353

Source : World Bank. Country Profile. https://data.worldbank.org/ (Accessed April 2019) / UNDP. (2018). Human Development Report 2018.

Description of activities

The circumstances of
young people

With its 1.35 billion people, India is the second most populous country in the world after China. The fact that 66%
of India’s population is defined as young (aged 35 or younger) means that one in five young people in the world
is Indian. Although elementary school net enrolment rates for boys and girls have risen to 97% and 98% respec-
tively, these rates fall to 61% and 62% at secondary school level. The quality of education also remains an issue.
Furthermore, there is a striking gender gap in employment, especially in rural areas where the unemployment rate
of men is 3%, compared to 7% for women. In the 15-24 age range, the unemployment rate is 10% For the
government of India, finding a solution to the rising unemployment and underemployment of the youth generation

CASE 1

ACCU'’s partner in the Youth Project, the Centre for Environment Education (CEE), supports activities
aimed at improving people’s lives utilizing the natural resources of Gujarat state. Additionally, they
focus on strengthening local governance and promoting participation in decision-making processes
and economic activities, particularly through the empowerment of women.

In addition to the use of natural resources and
biodiversity, the environmental “Eco Club” set

is an urgent challenge.

Project target area

The ACCU Youth Project activities in India are concentrat-
ed in Gujarat, in the country’s western region. Agriculture
is the main occupation of people living in this semi-arid
water stressed area. Irrigation though available, is not
adequate to support the farmers, and agricultural methods
that depend on the use of pesticides and chemical
fertilizers are also threatening the sustainability of the
region. While drinking water systems are set up by the
government, water availability is unstable. As a result,
women are often compelled to spend a large part of their
day to fetch water taking away productive hours and time
they could use for their families.
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1 This figure is calculated by dividing the number of students of school age range by the total number of children of the same age range.

It cannot exceed 100%.

2 UNPF. World Population Dashboard. https://www.unfpa.org/ (Accessed February 2019)

About the

up and operated by CEE in the district of Rajkot
has concentrated its efforts on the role of
young people in the governance of the village.
Despite the fact that the head of the local
self-governing organization, known as
“Sarpanch”, was traditionally decided by
nomination, club members who had received
training demanded a democratic election for
the position. One of the group members then
won an overwhelming victory in the election and assumed responsibility for leading the local self-governing organization.
The first initiative he tackled as Sarpanch was aimed at improving the environment of the village to enhance the quality of
life. Work was done to restore existing water storage facilities to make it easier for villagers to access water. The biodiversi-
ty park created in the common area of the village made it possible to not only raise environmental awareness amongst
villagers, but also to prepare traditional medicines using plants, and make them available to local people.

CASE 2

One youth group has created a platform for giving women a
voice and promoted the participation of women in local
governance and decision-making processes. Furthermore,
it provides women with opportunities to improve their life
skills so that they can learn new technologies. The group is
also launching a Small Savings Group to produce and sell
over 100 different products such as fruit drinks and beauty
products in collaboration with similar groups in neighbour-
ing villages, with the aim of improving living standards.

photo credit : CEE

Centre for Environment Education (CEE) Thaltej Tekra, Ahmedabad 380054, India

ORYARPEHION Environmental education, ESD

22

+9179 26858002 ~ 05 cee@ceeindia.org www.ceeindia.org

CEE was established in 1984 as a centre of excellence in environmental education by India’s Ministry of Environment, Forest
and Climate Change. Headquartered in Ahmedabad with more than 300 people engaged in programmes at 30 offices across
India, CEE aims to promote environmental awareness nationwide towards environmental conservation as well as sustainable
use of natural resources. It develops innovative programmes and educational material, and builds capacity in the field of ESD.
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PHILIPPINES

H Country profile of Philippines  Population (millions) =+« weeeeee
Life expectancy at birth (years) - 69.2
Mean years of schooling (years)

Land surface area (sq.km) (thousands) -
Expected years of schooling (years)

Gross national income (GNI) per capita (PPP $) - 9,154

Source : World Bank. Country Profile. https://data.worldbank.org/ (Accessed April 2019) / UNDP. (2018). Human Development Report 2018.

3. Case studies from the Philippines

The circumstances of
young people

The Philippines is a nation of about 100 million people, consisting of 7,107 islands, large and small. With more
than 100 ethnic groups, it is also very multicultural, though Malays are the main ethnicity. Young people aged 10
to 24 make up 29% of the population. Historically, young people have played a very important role in the develop-
ment of the nation, for example in the movement for independence from the great powers of the 19th century and
in the anti-dictatorship movement of the 1970s and 1980s. For this reason, young people are considered
important to national development in the Philippines. However, large numbers of children drop out of secondary
education due to poverty and a lack of motivation, and even many of those that continue at school end up
unemployed or underemployed due to the divergence between what they learn and what the job market
demands. On top of all this, HIV/AIDS infection, unwanted pregnancies, smoking, and alcohol and drug abuse

amongst youth are serious social problems.

Project target area

Youth groups here are active in the province of Benguet
(division of Luzon in the northern Philippines) and in the
province of Samar (division of Eastern Visayas within
central Philippines). Benguet is home to several indige-
nous groups collectively referred to as “Igorots”. Their
main source of income is from mountain farming. A
programme of ACCU’s partner organization PILCD
(People’s Initiative for Learning and Community Develop-
ment) brings together local youths who do not attend

school to form a network and pursue a variety of activities.

Samar Province, on the other hand, is becoming more
urbanized, and in addition to its fisheries and agriculture,
commerce is also thriving. Here, through the same PILCD
programme, young people with disabilities are working
together as a group.

About the

People’s Initiative for Learning and Community Development (PILCD) [RYEXIa 162 Friendly Homes Subdivision, BPI
Compound, Guisad, 2600 Baguio City, Philipines +63974-6190100 pilcd.org@gmail.com http://pilcd.org/

organization Community education, literacy, ESD
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Description of activities

The activities in the two provinces with PILCD are focused on providing young people with training
related to leadership and governance, climate change, disaster mitigation, and functional literacy. In
both cases, the aim is to improve the knowledge and skills of the young people who participate, and
to cultivate the awareness and attitude to enable them to become “agents of change” in their
respective localities. Below are some examples of the activities initiated by the youths in their

communities after their training.

CASE 1

Many young people in the province of Benguet
drop out of school for reasons relating to poverty
or out of boredom or weariness, putting them at
increased risk of developing antisocial behaviour.
Drug and alcohol abuse amongst youths who do
not go to school has become a social problem.
The youth groups in this area offer young people
a place to engage in music, art, sports, and other
creative activities. At the same time, by providing
training in natural disaster preparation and
mitigation, and promoting participation in
activities to raise awareness about climate
change, the youth groups aim to cultivate local
human resources that contribute to local
sustainability.

CASE 2

The group in Samar province is a city-wide organization
consisting of both youth and adults with disabilities. Around
half of the 71 members are aged between 25 and 35. As
facilitators, the members identify local natural disaster risks
and develop activities to raise local awareness about preparing
for disasters and planning emergency response measures. The
group has also mapped out exactly where all disabled people
live within the 12 target zones.

photo credit : PILCD

PILCD is an NGO that organizes and runs local education programmes for young people and adults, centred around
education rights, empowerment, inclusiveness, and sustainable development. Since it was established in 2002, it has
aimed to empower socially vulnerable people to develop a critical understanding of their environment and to carve out a

better future for themselves, through learning that is rooted in the local community.
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Youth Forum Report

The power of learning and networking

Over the weekend of November 10 and 11, 2018, ACCU hosted a
youth forum jointly with the Itabashi Board of Education at the city’s
lifelong learning facility. The forum was attended by representatives of
ACCU'’s partner NGOs from four Asian countries that have worked on
the Youth Project, as well as young people who have participated in
local youth group activities. Also participating were people from four

organizations involved in sustainable local development in various
parts of Japan, three organizations working in and around Itabashi
(the area of Tokyo where the forum was held), and invited experts
from UNESCO Bangkok and other international organizations. The
forum participants engaged in a lively discussion on the themes of

“sustainability”, “youth”, and “community development”, exchanging
case studies and information transcending international borders and
language barriers.

What is a sustainable world or community? Thinking about the next action

The Youth Forum participants, who come from a
diversity of socioeconomic conditions and cultural
backgrounds, and who face very different social issues,
began by sharing their particular understanding of the
concept of “sustainability”. The participants explored
big questions— like “What does ‘nobody left behind’
mean?”, “What is a sustainable world?” and “What is a
sustainable community?’— expressing their own ideas
and listening to the opinions of others in a world
café-style setting. Like this, the forum offered participants
an opportunity to think deeply about how the local
issues they have worked on, issues in other parts of the
world, and global-scale development issues are all
connected to each other.

While on one hand, there was conceptual discussion,
typified by comments like “Society, economy and
environment should function in a balanced and
circulatory way and culture too should be protected” ,
“At each level, from the individual, to family, community,
country, and world...”, there were also comments that
shifted the focus more to the connection between
people and between people and systems, as typified by
comments such as “l feel resistance to the negative
expression ‘left behind™, “We have to go beyond
idealistic theory and think about linking visions and
ideas to policy”, “Respecting diversity in each locality”,
and “It's important to foster human empathy.” These
comments from a variety of viewpoints added depth to
the discussion.

@ Organizations that participated in the forum (in alphabetical order) :

In between the forum sessions for mutual learning and field
visits, each group was also given time to reflect on its own
activities. As part of this process, three thematic groups
were set up to discuss issues that participants have
identified from their activities — “networking”, “new value
creation”, and “sustainability of community development
activities”. There was lively discussion on these topics and
various interesting comments. It was pointed out, for
example, that when using social media for networking,
roles should be assigned to everyone, with awareness of
information gaps and language issues, and also that when
trying to create new value, it is essential that the promotional
efforts of various “actors” to enhance the appeal of a local
area is linked to policy. It was also suggested that to
ensure the sustainability of activities, inputs, e.g. financial
and human resources, and processes, €.g. participation
and leadership, should be linked both at the local and
global levels.

The Youth Forum closed on a lively note with presentations I I I Y O ll t h P r Oj e C t

of the action plans of each group based on an outlook of
1, 5, and 10 years into the future, and an exchange of
encouragement messages. It is hoped that through the
encounters and learnings at the forum, the young partici-
pants who are tackling the challenge of sustainable
community development will continue to move on with a

more global perspective, and at the same time share and What is the ACCU Youth Project that began in

discuss their experiences through networking, for example ) )
. ) P . 9 9 ) P 2014 about? To answer this question, let us look
using the social media groups that they launched inde-

pendently out of the thematic group discussion. at how the project initially came to life, introducing
the implementation method that was employed
mainly in Pakistan. The importance of active

Ambitious Network (Aichi Pref., Japan) / BRAC (Bangladesh) / Centre for Environmental Education (CEE) (India) / CLC Youth Forum by CIVIC participation by young people in community

Foundation (Bangladesh) / JAE (Osaka Pref,, Japan) / Japan Workers’ Co-operative Union (Tokyo, Japan) / Minzemi (Tokyo, Japan) / Oki Dozen
Education Miryokuka Project (Shimane Pref., Japan) / Peace Schole (Tokyo, Japan) / People’s Initiative for Learning and Community Development

development and the processes for achieving this

(PILCD) (Philippines) / Sanjh Preet Organization (Pakistan) / Toke NGO Breath Sovereignty Movement (Chiba Pref., Japan) will also be reviewed below.
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Project

overview

Background

and rationale

Timeline

2014

| (December)

project in Pakistan

201 5 BRAC (Bangladesh) participates in Youth Project
“Learning Steps” developed

The importance of youth participation in peace and mutual understanding was referred to at the
United Nations as early as the 1960s. In 1985, the “International Youth Year: Participation,
Development, Peace” resolution was enacted, reconfirming the importance of youth participation in
socioeconomic development. A look at international trends in education clearly shows that young
people are also strongly emphasized in the context of ESD. In fact, the Aichi-Nagoya Declaration
adopted by the World Conference on ESD in 2014 and the Global Action Programme (GAP), the
successor programme of the UN Decade of Education for Sustainable Development (DESD),
identify youth as one of the priority action areas for ESD.

Thus, to deal with global sustainability, young people capable of understanding specific local issues
and intently tackling them as stakeholders are indispensable. In the context of the Sustainable
Development Goals (SDGs) aimed to be met by 2030, the focus also lies on mobilizing young
people, important members of society, as a driving force, and on promoting international initiatives
as well as grassroots-level initiatives which contribute to resolving specific local issues.

The purpose of the Youth Project is to foster “agents of change” to create sustainable communities
through the self-motivated learning of young people. After the piloting experience in 2014, the
project has been implemented in various locations in South and Southeast Asia over five years.
The main focus of the project is to encourage youths to come together to form groups in rural
areas, to identify issues that local communities are facing through proactive initiatives like
conducting baseline surveys, and to provide technical and financial support until specific action is
taken to resolve the issues.

The implementation of the Youth Project helps to achieve SDG4 Quality Education (“Ensure
inclusive and equitable quality education and promote lifelong learning opportunities for all”) and

Youth-led Sustainable Community Development x SDGs

Supporting youth-led, nonformal
learning in the community

Examghes of Indirect cutputs {as reported In previous vears}
= improsad aoreas to pre and post natal cae s Estalilishing non formal schoods for itk - Achieving 1008 primary ennolment
= Employmen! asppoed Ibeough miciolirundng scherse - instailalion of wabes purilication Lcility. = Badicition of obid Lo

Partnered with Sanjh Preet Organization to start a pilot

International symposium held in Lahore, Pakistan

CHANGES
THE WORLD

7 THINK & PLAN

3

4 EVALUATE

B sHowcAsE

2016 CEE (india), PILCD (Philippines) participate in Youth
Project

“Learning Steps (ver.2)” developed, incorporating a
futurology perspective

Youth Forum held (November)

SDG5 Gender Equality (“Achieve gender equality and empower all women and girls”). More
specifically, we aim to ensure that “all learners acquire the knowledge and skills needed to
promote sustainable development”, as described in SDG4.7, by assisting young people promote
community-based non-formal learning. At the same time, in South Asian countries where the
gender gap is particularly wide, we try to help “ensure women’s full and effective participation and
equal opportunities for leadership”, as described in SDG5.5, by actively promoting the participa-
tion of women as well as men in community activities. This approach is also likely to have indirect
benefits in other areas of development.

For the Youth Project, we created a tool to help young people proactively engage in local
community development, based on proven educational development methodologies. The tool was
developed through consultation with representatives of partner NGOs from different countries,
specialists from international institutions and universities, and other experts. In the project, we
refer to the learning required for social transformation as a “learning step”.

The point of departure is asking the questions “When do you feel happy?”
and “In what kind of community can people live happily?” What is the
connection between individual happiness and the sustainability of a local
community? In the process of seeking answers to this question, we learn
about the three pillars of sustainability— environment, economy, and
society— and we consider the importance of culture and education as a
means of supporting these pillars. We also go back and forth between the
past, which shapes the present, and the future, which we are heading for,
to incorporate a futurological perspective that looks ahead in specific
directions with a more realistic vision.

SEE

Next, we look at ways to resolve specific issues that we are facing today.
Putting a village development plan or other idea into a specific form is an
effective way to enlist the cooperation of other stakeholders.

This is the start of actual activity. It is impossible to solve many local
issues only with youth groups. The key to success is to work at influencing
a variety of stakeholders and make effective use of local human and
financial resources.

ACT

Did the activity have the intended outcomes? It is also necessary to
assess the sustainability of the results themselves. Along with the
autonomy of activities, it is necessary to consider cooperation with
national and local governments to make sure changes are not merely
temporary.

Spreading the benefits and making them known to people in the commu-
nity is an important step to ensure continued support for activities and to
obtain understanding for the next stage.
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The role of young people in creating
a sustainable community

Kiichi Oyasu, Director of Education Cooperation Department

This booklet is focused mainly on young people
actively engaged in promoting sustainable
community development in Pakistan. What is a
sustainable community and society? In Japan and
many other countries, prosperity is typically
associated with increased income, advanced
infrastructure and social services such as roads,
water supplies, electricity, medical care and
education, and the state of being able to spend,
consume, and enjoy entertainment. Economic
development and the construction of infrastructure
planned and executed by governments and
development agencies is expected to transform
“rural areas” into “urban areas” and “developing
countries” into “developed countries”. On the other
hand, the negative side of materialistic economic
development has manifested in the form of pollution
problems, fading tradition and cultural heritage, and
widening disparity. It is now evident, therefore, that
what is really required is a balanced form of
development that also considers environment,
society, and culture.

In order to become affluent while maintaining the
positive characteristics of a community, the local
people must play a leading role in development.
This is in accordance with the approaches advised
by development expert Robert Chambers, “putting
the first last” and the point made by social education
scholar Makoto Suemoto that “the staff are
co-runners.” The booklet relates the stories of
young people who responded to a call from outside,
presenting examples of how they investigated locall
problems and took action to resolve them, by
carefully examining local conditions and making
visible the diversity, resources, and issues they
found through maps, tables, and lists, to raise
awareness of the issues. “Evidence-based policy
making and planning” may be an ordinary or
common method, but in the implementation of
real-world projects, the intentions of political forces
and government bodies and the ideas and
preconceptions of prominent members of the local
community often exert a significant influence. The
foundation and feature of this project is action

Asia-Pacific Cultural Centre for UNESCO

taken only after opinions are gathered through
discussions with local stakeholders based on
accurate information.

It has been said the main players in local revitaliza-
tion initiatives are “young people”, “outsiders”, and
“fools”. According to Asami Shikida, what is
common to all these categories is that they are not
necessarily bound by the conventions, norms, and
traditions of a locality. Young people are less
experienced in society and more sensitive to new
information and social changes. Outsiders have
crossed the border from another territory, so they
are able to offer different viewpoints and values.
The fools are those people capable of understand-
ing, cooperating, and acting together on the
innovative thinking and views of young people and
outsiders, of their own accord, without being bound
by “common sense”.

The story of Kalsoom in Pakistan recounts how she
established herself in an independent livelihood
through learning after experiencing early marriage
and divorce. We also saw how she internalized the
inspiration of an outsider, to transform her way of
life. Rehana, who works together with Kalsoom, is a
teacher at a non-formal school. The two women
explained how attending a meeting in Lahore
together made them feel that they had pushed
‘open a heavy door’. As well as obtaining new
knowledge by physically crossing the village
border, making a presentation in front of a large
audience and interacting with outside people, the
confidence they derived from this experience
served as a driving force for continuing their work
and overcoming the invisible norms and barriers
they faced after their return to the village.

Rehana’s father, who is understanding and
supportive of her activities, might be considered a
“fool” from the viewpoint of the village’s traditional
value system. Similarly, Najma’s father and uncle,
who support her work as a teacher at a non-formal
school, understand the needs of girls’ education
and assist Najma’s youth group. They too have

dared to defy the “conventional wisdom” that has
been a barrier to local revitalization.

Perhaps it may be difficult to understand how
Azam’s Islamic belief that a person’s actions in this
world determine their fate in the next life led him to
participate in the Youth Project. But despite having
a disability, he believed that rather than being
pessimistic about the present life and considering
himself to be a welfare recipient, engaging
enthusiastically in community development would
lead to a better future for himself and his afterlife. As
he moves around the village in his wheelchair
collecting data to analyse and using this to argue
for the importance of education, he has become a
role model. He has managed to increase his circle
of friends and colleagues and to expand connec-
tions with supporters and the people of the village.

Although the community development initiatives
start out largely with young people, they are not the
only people carrying out activities. Other people
and organizations both within and outside the local
community are involved in various ways. Making
connections with a variety of people and organiza-
tions amplifies the action and creates a ripple effect.
These “connections” are indispensable for effective
project implementation. Although Hamad’s parents
were unable to go to school, they were still very
interested in education, and because of this Hamad
also began supporting a local primary school. The
youth group formed by Hamad even came to serve
as a mediator for disputes in the village. The fact
that Naseem, the leader of the women’s group, is
Hamad’s wife serves as a positive example of
female empowerment, by stimulating reflection on
the respective gender roles of men and women and
their traditional discrepancies.

The stimulus behind the launch of youth activities in
Pakistani villages was an encounter with Sanjh
Preet, an “outsider” for villagers. Sanjh Preet
Organization was established in 1996 as an NGO
aiming at social welfare and development through
education, with connections to development
organizations inside and outside the country. The
organization asked itself: How can we encourage
people in villages, especially young people, to
develop a greater awareness of their specific
problems and issues, without getting stuck in
preconceptions? According to the Sanjh Preet
representative Pervaiz Akhtar, after a planning
meeting with ACCU, the project aimed at collecting
basic information and then using this to engage the
people of the village in fact-based discussion, and

thus encourage their proactive participation in
project activities. The idea was that making young
people protagonists would lead to action by local
people and to social transformation.

People’s participation is considered as a continu-
ous process rather than dichotomy, as suggested
by Sherry Arnstein, who compared it to a ladder,
and Toru Sato, who compared it to an elevator.
There are various stages involved, from influence
and mobilization by outsiders, and sometimes
forced participation, to self-determination,
cooperation in building partnerships, all the way to
self-governing autonomy. For any collaboration of
government bodies, NGOs, and experts with local
people to work effectively, various questions need
to be considered, like how to establish common
goals and aims, how to build an equitable
relationship, and how free the relationship should
be. Rather than deciding everything by majority
vote, when trying to pursue initiatives with local
guidance, it is necessary to form agreements and
formulate plans through discussion and learning,
without being unduly influenced by powerful
members of the community.

For Najma, who heads the women'’s group in the
village of Chah Wahab, it was very hard for people
to change their long-established belief, manners
and customs. A process that involves education
and learning, as well as establishing and maintain-
ing discipline is important for achieving any positive
changes. The process of gathering basic informa-
tion was not merely a matter of collecting data. It
was also a learning process of the village people to
recognize the circumstances of their community,
understand the situation of the village and its
diversity, identify the problems that needed to be
tackled, and become aware of their limitations. By
creating an environment in which traditionally
marginalized members of the community can
actively participate, in particular girls and people
with disabilities, they cultivated positivity both for
individuals and the community as a whole.

On the other hand, linking NGO support and
community-based initiatives with public administra-
tion and connecting them to policies which
guarantee and implement the right to learn remains
a big challenge. It is essential for practitioners to
influence local and central governments, as well as
development agencies, so that the responsibility for
assuring primary education and literacy as basic
rights can be guaranteed nationally. These
fundamental human rights should not permanently
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be dependent on community self-help and mutual
aid, or support from external organizations.

At the Youth Forum in Itabashi, Tokyo in November
2018, young people who were engaged in community
development from Pakistan, Bangladesh, India, the
Philippines, and Japan, gathered together for an
international exchange that transcended their own
particular social contexts. They discussed the roles of
individuals and organizations, focusing on linking
local sustainability efforts to global sustainability,
reflecting on their own strengths and weaknesses and
asking the question, “What should be done to create
our common future?” There was debate about
recognizing diversity within local communities as well
as transnational diversity, and on the fact that
sustainability implies not only maintaining and
preserving current conditions, but also a need to
create new value in response to local changes, with a
global perspective.

For ACCU, which organized the forum in Itabashi and
put together the whole project, the main purpose of
the Youth Project is not to enlighten the young people
of other countries about sustainable societies and
ESD. It does not aim to engage in international
cooperation by imparting Japan’s advanced case
studies either. Rather, it aims to offer opportunities for
local stakeholders to expand their awareness,
transcend the barriers of traditional customs and
norms, and think and act on the possibilities of future
directions from both local and global perspectives, as
well as propose projects that sustain dialogues and

facilitate such opportunities. Although not a local
stakeholder, ACCU is able to provide an "outsider's"
perspective and play the role of promoting a learning
network by connecting various stakeholders and
offering an opportunity to think and learn about
sustainability from diverse perspectives.

International cooperation initiatives, especially
projects for supporting developing countries, are
often time and budget bound and require an exit
plan. The reason is that after the project ends, the
side receiving support is expected to continue the
activity by itself, independently. In this project, the
creation of a network was proposed by participants
including ACCU, transcending the standpoints and
barriers of the supporting side and receiving side. To
enable this option, a platform for information
exchange using social media was set up. The exit
strategy here could be said to be the generation of
new initiatives and projects by utilizing the network to
build equitable partnerships and utilizing external
relationships as resource. Independence does not
necessarily mean assuming responsibility for
everything without relying at all on others. Rather, as
Hayao Kawai suggests, it means avoiding isolation
and building relationships in which we can rely on
one another while acknowledging our own limitations.
Consequently, we should promote advocacy with the
view of linking our efforts with national policy. We
believe that we can create a sustainable society
through the connections between local, national and
global level coordinators and organizations and the
mutual learning among us.
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ACCU expands the circle of learning
with Japan and the people of the world

Since it was founded in 1971, the Asia-Pacific Cultural Centre for UNESCO

(ACCU) has worked in cooperation with UNESCO and other international organiza- Key;;,; mer ’

tions on education and cultural initiatives in the Asia-Pacific region, to promote

UNESCO Global Action Programme on
Education for Sustainable Development

human resource development and mutual exchanges. Since 2015, through a

multifaceted collaboration with UNESCO as a key partner in its GAP (ESD Globall
Action Programme), we have contributed significantly on numerous projects.

Promoting ESD in school education

Under the guidance of UNESCO, Education for Sustainable
Development (ESD) is being tackled worldwide. ACCU provides
support for whole-school approach to ESD by holding training
sessions and workshops. Also, as the secretariat for the
UNESCO Associated Schools Network (ASPnet) in Japan, we
are helping to connect schools with international initiatives.

Promoting community-based learning for sustainability

ACCU supports youth-led sustainable community development
initiatives and implements a variety of ESD projects rooted in
local communities, to help people tackle community develop-
ment activities aimed at creating a more sustainable future for
themselves. In Japan, we collaborate with Kominkan and other
non-formal education institutions, to support community-based
learning through joint government-citizen action.

Supporting basic education and literacy

ACCU implements the SMILE Asia project, a literacy programme

focused on maternal and child health. In addition to reading,
writing, and arithmetic, students learn about health, sanitation,
and other life skills-related matters. Since 2008, this initiative has
focused largely on Cambodia, and we continue to collaborate
there with local NGOs with a view to cooperating on policy

measures. * Supporting Maternal and Child Health Improvement

and Building Literate Environments

ACCU

Asia-Pacific Cultural Centre for UNESCO

Promoting international understanding through education and cultural exchange

ACCU offers international exchange programmes for primary and
secondary school teachers and staffs (by dispatch and invitation),
aimed at promoting mutual understanding and friendship between
Japan and other countries. During the one-week programme,
participants visit educational and cultural facilities in various regions,
and interact with local staff and students. The aim is to provide a
platform for participants to transform themselves as they deepen
their understanding of different cultures and multiculturalism.

Fostering next-generation global leaders

ACCU is working together with the Japan Committee for Globall
Classrooms to conduct “model UN conferences”, with the goal of
cultivating next-generation international citizens and global leaders. As
well as co-hosting the All Japan Educational Model United Nations
since 2012 as a secretariat, we send the most outstanding team from
the competition to the international competition at the UN Headquarters.

Cultural heritage protection

At the Cultural Heritage Protection Cooperation Office in Nara
(ACCU Nara Office), we collaborate with international organizations
to conduct study, training and international conferences aimed at
fostering human resources to work on the protection of cultural
heritage and the conservation and restoration of cultural properties.
We also offer classes on demand to high schools in Nara prefecture,
as well as seminars for the general public.

@ https://www.accu.or.jp/jp/en/index.html
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